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1.	  	  Focus	  on	  Deeper	  Learning	   	   	   	   	  
a. Does	  the	  task	  require	  the	  demonstration	  

and/or	  application	  of	  complex	  skills	  (e.g.,	  
Critical	  Abilities,	  DOK	  Levels	  3	  and	  4,	  21st	  
century	  skills,	  Key	  Cognitive	  Strategies)?*	  

ü	   	  

	   This	  task	  requires	  a	  careful	  reading	  of	  several	  documents,	  attention	  
to	  special	  vocabulary,	  and	  a	  review	  of	  background	  knowledge	  about	  
the	  federal	  system.	  Students	  then	  analyze	  claims	  and	  evidence	  in	  
each	  document	  and	  compare	  documents	  in	  order	  to	  make	  a	  choice	  
and	  defend	  it	  in	  an	  argumentative	  essay.	  The	  task	  also	  involves	  
several	  forms	  of	  all-‐class	  discussion,	  as	  well	  as	  collaboration	  in	  pairs	  
and	  small	  groups.	  The	  writing	  tasks	  guide	  students	  carefully	  
through	  several	  exercises	  that	  teach	  key	  aspects	  of	  a	  well-‐
constructed	  argumentative	  essay.	  	  

b. Can	  students’	  responses	  to	  this	  task	  (what	  
students	  are	  asked	  to	  produce)	  provide	  
evidence	  of	  important	  college/career	  
readiness	  skills	  and	  Critical	  Abilities	  (e.g.,	  
collaboration,	  research	  skills,	  evidence-‐based	  
communication)?*	  

ü	   	  

	   Students	  must	  complete	  several	  mini-‐tasks	  involving	  close	  reading,	  
note	  taking,	  outlining,	  and	  small	  group	  collaboration,	  all	  in	  order	  to	  
produce	  an	  effective	  argumentative	  essay.	  The	  mini-‐tasks	  and	  
guidelines	  for	  completing	  the	  essay	  ensure	  that	  this	  final	  product	  
will	  involve	  the	  use	  of	  several	  key	  CCR	  skills	  and	  Critical	  Abilities.	  	  

c. Does	  the	  task	  address	  key	  concepts	  and	  skills	  
in	  the	  discipline	  that	  are	  transferable	  to	  other	  
contexts?*	  

ü	   	  

	   This	  task	  asks	  students	  to	  defend	  or	  oppose	  the	  idea	  of	  a	  line-‐item	  
veto.	  The	  task	  is	  organized	  such	  that	  students	  must	  understand	  and	  
address	  key	  concepts	  having	  to	  do	  with	  the	  federal	  government's	  
separation	  of	  powers	  and	  system	  of	  checks	  and	  balances.	  Hence	  
knowledge	  gained	  from	  this	  task	  is	  transferable	  to	  a	  wide	  range	  of	  
other	  central	  issues	  and	  ideas	  regarding	  the	  U.S.	  government	  and	  
governments	  in	  general.	  The	  task	  prompt	  is	  carefully	  limited	  to	  a	  
single	  debatable	  topic,	  and	  the	  task	  instructions	  guide	  students	  in	  
interpreting	  a	  limited	  set	  of	  highly	  relevant	  documents,	  drawing	  
evidence	  out	  of	  them	  and	  comparing	  them	  with	  one	  another	  -‐	  all	  
central	  and	  transferable	  skills.	  	  

2.	  	  Alignment	  to	  Standards	   	   	   	   	  
a. Does	  the	  task	  measure	  key	  skills	  and	  major	  

claims	  emphasized	  by	  the	  Common	  Core	  State	  
Standards	  (CCSS)	  and/or	  NGSS?	  *	  	  

ü	   	  

	   The	  task	  instructions	  list	  several	  Common	  Core	  State	  Standards	  for	  
English	  Language	  Arts	  &	  Literacy	  in	  History/Social	  Studies.	  The	  task	  
definitely	  involves	  the	  use	  of	  and	  measures	  all	  the	  skills	  described	  in	  
the	  standards	  listed.	  

b. Can	  students’	  responses	  to	  this	  task	  (what	   ü	   	   	   The	  task	  effectively	  guides	  students	  in	  doing	  the	  reading	  and	  
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students	  are	  asked	  to	  produce)	  be	  scored	  
using	  CCSS/NGSS	  aligned	  rubrics?	  *	  

evidence-‐gathering	  needed	  to	  write	  a	  meaningful	  essay.	  The	  
instructions	  then	  give	  students	  the	  guidelines	  and	  practices	  they	  
need	  to	  write	  a	  carefully	  structured	  argumentative	  essay	  that	  can	  
be	  scored	  by	  a	  CCSS	  aligned	  rubric.	  

c. Are	  the	  scoring	  criteria-‐-‐rubrics,	  point	  scoring	  
systems,	  checklists	  (if	  provided)-‐-‐aligned	  to	  
key	  expectations	  of	  the	  CCSS/NGSS?	   ü	   	  

	   The	  LDC	  Argumentation	  Rubric	  provided	  aligns	  with	  the	  CCSS	  
expectations	  spelled	  out	  by	  the	  standards	  listed	  with	  the	  
instructions.	  These	  focus	  on	  such	  skills	  as	  the	  ability	  to	  analyze	  and	  
compare	  documents,	  formulate	  claims	  about	  them,	  gather	  
evidence	  from	  them,	  and	  effectively	  organize	  a	  detailed	  
argumentative	  essay.	  

d. Is	  the	  rigor	  of	  the	  task	  appropriately	  matched	  
to	  the	  grade-‐level	  standards	  being	  assessed?	  	  	  

ü	   	  
	   	  	  

3.	  	  Student	  Choice	  and	  Agency	   	   	   	   	  
a. Does	  the	  task	  allow	  for	  a	  variety	  of	  responses	  

and/or	  solution	  pathways?	  *	  

	   ü	  

	  
	  
	  
	  

The	  task	  limits	  responses	  to	  those	  addressing	  a	  single	  question	  
already	  formulated.	  Students	  have	  some	  flexibility	  in	  deciding	  what	  
evidence	  to	  use	  to	  support	  their	  essay's	  claim.	  The	  class	  discussions,	  
peer	  editing	  and	  other	  small	  group	  activities	  offer	  opportunities	  for	  
students	  to	  respond	  in	  various	  ways	  to	  the	  task	  materials.	  However,	  
the	  overall	  task	  is	  carefully	  delimited.	  

b. Does	  the	  task	  offer	  opportunities	  for	  student	  
ownership	  and	  student	  choice	  (e.g.,	  selecting	  a	  
research	  question	  or	  topic;	  selecting	  sources;	  
etc.)?	  

	   	  

	  
ü	  

The	  essay	  question	  is	  mandatory.	  Answers	  are	  based	  on	  evidence	  
from	  a	  single	  set	  of	  documents	  all	  students	  are	  to	  read	  and	  use.	  An	  
"Extension"	  section	  at	  the	  end	  of	  the	  instructions	  does	  list	  some	  
additional	  sources.	  However,	  the	  task	  instructions	  do	  not	  suggest	  
any	  way	  to	  use	  these	  sources.	  Students	  are	  largely	  confined	  to	  
using	  the	  same	  single	  set	  of	  four	  documents.	  	  

c. Does	  the	  task	  require	  student-‐initiated	  
planning	  and	  management	  of	  
information/data	  and	  ideas	  (e.g.,	  determining	  
strategies	  for	  solving	  a	  problem;	  designing	  an	  
investigation;	  deciding	  how	  to	  present	  
findings;	  etc.)?	  

	   	  

	  
	  
ü 	  
	  

Student-‐initiated	  planning	  and	  management	  is	  very	  limited.	  All	  
students	  must	  record	  and	  use	  their	  notes	  and	  their	  other	  written	  
responses	  to	  a	  single	  set	  of	  mini-‐tasks	  that	  prepare	  them	  for	  writing	  
the	  final	  essay.	  All	  aspects	  of	  the	  task	  are	  carefully	  structured	  with	  
no	  room	  for	  choosing	  alternative	  problems	  or	  for	  doing	  other	  forms	  
of	  independent	  research.	  	  

4.	  	  Relevance	  and	  Authenticity	   	   	   	   	  
a. Is	  task	  content	  represented	  in	  a	  way	  that	  is	  

appropriately	  authentic	  (i.e.,	  not	  overly	  
hypothetical),	  relevant	  (i.e.,	  relatable),	  and/or	  
meaningful	  to	  students	  and	  the	  discipline	  (e.g.,	  
topic	  connects	  to	  students’	  lives,	  task	  

ü	   	  

	   The	  line-‐item	  veto	  is	  dealt	  with	  here	  through	  an	  examination	  of	  
several	  editorial	  comments	  and	  analyses.	  It	  is	  a	  lively	  issue	  often	  in	  
the	  news,	  and	  students	  must	  grapple	  with	  it	  through	  an	  
examination	  of	  several	  strong	  statements	  pro	  and	  con	  addressed	  to	  
the	  public	  when	  the	  line-‐item	  veto	  has	  been	  in	  the	  news.	  Through	  
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simulates	  authentic	  purpose	  and	  audience)?	  *	   this	  issue	  the	  task	  connects	  the	  lives	  of	  ordinary	  citizens	  (students	  
included)	  to	  broad	  and	  more	  abstract	  civics	  and	  government	  
concepts.	  

b. Is	  the	  task	  related	  to	  real	  world	  problems,	  
contexts,	  and/or	  purposes?	   ü	   	  

	   It	  has	  been	  a	  meaningful	  public	  policy	  option	  that	  citizens	  have	  
debated	  for	  many	  years.	  It	  is	  a	  real	  world	  issue,	  not	  hypothetical	  at	  
all.	  

5.	  	  Suitable	  for	  Diverse	  Student	  Populations	   	   	   	   	  

a. Is	  the	  task,	  at	  its	  core,	  free	  of	  bias	  that	  might	  
disadvantage	  specific	  student	  populations	  and	  
free	  of	  stereotypes	  in	  language,	  content,	  and	  
design?	  *	  

ü	   	  

	   	  

b. Does	  the	  task	  include,	  or	  allow	  for	  the	  use	  of,	  a	  
variety	  of	  stimuli?	  

ü	   	  

	   In	  addition	  to	  written	  texts	  and	  rich	  classroom	  discussions,	  the	  task	  
includes	  political	  cartoons,	  a	  YouTube	  video,	  and	  other	  visual	  
sources	  of	  information	  along	  with	  an	  excellent	  set	  of	  written	  
documents.	  

c. Does	  the	  task	  provide	  instructional	  scaffolds	  to	  
support	  student	  learning	  and	  skill	  
development	  toward	  successful	  completion	  of	  
the	  task?	  

ü	   	  

	   Several	  worksheets	  and	  other	  graphic	  organizers	  are	  provided	  for	  
many	  of	  the	  mini-‐tasks.	  These	  are	  effective	  in	  helping	  students	  plan	  
for	  and	  write	  their	  essays.	  

d. Does	  the	  task	  include	  appropriate	  
recommendations	  for	  accommodations	  and	  
differentiation	  to	  provide	  access	  for	  diverse	  
students?	  

	   	  

	  
ü	  

	  

6. Design	  of	  Student	  Task	   	   	   	   	  

a. Is	  the	  overall	  task	  prompt	  clear	  (e.g.,	  clear	  
student	  directions,	  unambiguous	  graphics)?	  *	  

ü	   	  
	   	  

b. Is	  task	  information	  presented	  in	  an	  organized	  
way?	  

	   ü	  

	   Overall,	  this	  task's	  instructions	  are	  extremely	  well	  organized.	  Not	  
only	  is	  the	  sequence	  of	  mini-‐tasks	  logical	  and	  clear,	  but	  also	  within	  
each	  mini-‐lesson	  the	  steps	  are	  easily	  understood	  and	  well	  thought	  
out.	  Questions	  for	  teachers	  to	  ask,	  for	  example,	  are	  all	  very	  clear.	  
	  
A	  few	  small	  problems:	  
On	  page	  10,	  in	  the	  "Essential	  Vocabulary"	  mini-‐task,	  it	  might	  help	  to	  
have	  the	  words	  and	  phrases	  that	  are	  to	  be	  defined	  underlined	  in	  
the	  "So	  What"	  handout.	  
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On	  page	  12,	  in	  the	  mini-‐task	  "Controlling	  Idea,"	  teachers	  are	  told	  to	  
"review	  the	  list	  that	  students	  created	  earlier	  to	  
identify	  needed	  elements	  (from	  Cluster	  1,	  skill	  2)."	  It	  is	  not	  clear	  
what	  this	  refers	  to.	  	  
	  
In	  "Planning"	  on	  page	  13,	  instead	  of	  simply	  telling	  teachers	  to	  
create	  one	  or	  more	  outlines	  for	  the	  essay,	  it	  might	  help	  to	  provide	  
some	  model	  outlines	  that	  teachers	  or	  students	  could	  choose	  to	  use.	  

7.	  	  Curriculum-‐Embedded	   	   	   	   	  
a. Is	  the	  task	  feasible	  for	  most	  school/classroom	  

environments	  (e.g.,	  access	  to	  necessary	  
resources)?	  

ü	   	  
	   	  

b. Does	  the	  task	  include	  opportunities	  for	  
independent	  work	  as	  well	  as	  
interaction/collaboration	  with	  peers?	  	  

ü	   	  	  
	   Students	  collaborate	  at	  key	  points	  in	  pairs	  or	  small	  groups.	  They	  

take	  part	  in	  all-‐class	  discussions.	  Otherwise	  they	  work	  
independently	  in	  producing	  their	  final	  essays.	  	  

	  
	  

Task	  Materials	   Yes	   No	   Comments	  
a. Is	  the	  task	  missing	  any	  referenced	  

accompanying	  materials	  (resources,	  handouts,	  
rubrics	  etc.)?	  If	  yes,	  please	  indicate	  which	  
materials	  are	  missing.	  

	  

	  
	  
ü	  

	  

b. Does	  this	  task	  contain	  topics/materials/texts	  
that	  might	  be	  sensitive	  for	  some	  students?	  If	  
yes,	  please	  explain.	  	  

	  
	  
ü	  

	  

	  

Comments:	  This	  is	  an	  excellent	  task	  for	  the	  grade	  11-‐12	  civics	  and	  government	  students	  it	  is	  designed	  for.	  It	  is	  a	  meaningful	  task	  
involving	  broadly	  significant	  content,	  yet	  with	  a	  clearly	  defined	  and	  strictly	  delimited	  prompt.	  The	  task	  involves	  the	  demonstration	  of	  
important	  reading,	  writing	  and	  other	  skills	  relevant	  in	  any	  history/social	  studies	  course.	  The	  documents	  and	  other	  materials	  provided	  
are	  all	  well	  chosen	  and	  directly	  relevant	  to	  the	  topic,	  the	  instructions	  are	  clear	  and	  concise.	  
	  
	  
	  
Criteria	  summarized	  in	  this	  document	  were	  derived	  from	  the	  following	  sources:	  
• Quality	  Criteria	  for	  Performance	  Assessments,	  SCALE,	  2013	  
• Criteria	  for	  High-‐Quality	  Assessment,	  SCOPE,	  CRESST,	  LSRI,	  June	  2013	  
• Quality	  Performance	  Assessment:	  	  Harnessing	  the	  Power	  of	  Teacher	  and	  Student	  Learning,	  Brown	  &	  Mevs,	  February	  2012	  
• ThinkReady	  Task	  Review	  Checklist,	  2013	  
	  


